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In her world, Helen Keller sees her £ellow 
men and £eels that she lmows them well. "Like 
Democritus," she said, "I cannot distinguish 
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CHAPTER I 
INTRODUCTION 
"A blind man stood on the road and cried." according to Biblical 
history, revealing the first factual record of blindness. The news of 
the blind man has led to a history of over nineteen hundred centuries 
of information regarding the blind. 
To~y in this modern age the blind are not crying as such, but 
they are asking for an understanding among the citizens who will 
develop various attitudes while they judge the handicapped at the bar 
of public opinion.· 
1. What can be done to alleviate any detrimental misunderstanding? 
2. What can be done for them? 
3. How can they be helped to adjust, and how can the public adjust 
to them? 
These questions form the essence of thinking concerning the blind 
by the general public, who are frequently unaware of the value of a 
positive approach toward this group. 
The purpose of this service paper is to evaluate the role of 
public relations, as an important facet in an integrated program of 
the blind in public schools. Regardless of race,creed or economic 
status of the family, every child should have school opportunities 
suited to meet his individual abilities. 
Prior to 1900, this education was organized and administered 
through public and private residental schools for the blind. 
However, at the turn of the century, the education of the blind 
with the sighted in the public schools became a reality. 
•l• Boston Universi~' 
School of Eduoati~ 
Librar;t 
It receive4 its initial impetus ~rom these adventi-
tiously blind men: John B. Curtis o~ the Chicago Public 
Schools and the American Foundation ~or the Blind; and 
George F. Myer o~ Minneapolis Public Schools and o~ the 
New Jersey State Commission ~or the Blind. By 1950, the 
edueation o~ the blind with the sighted had become an 
integral part o~ the public school systems o~ many o~ 
the larger cities o~ our country. It took its place with 
that o~ the residental school as an important type o~ 
education.l/ 
The basic needs o~ the child without sight are the same as those 
o~ the child with normal vision. His needs are intensified and unique 
in certain areas because o~ the lack o~ visual reassurance that come 
with sight. In order ~or this child to achieve academically, it is 
necessary that the child be presented materials in a form that can be 
trans~errred in ways other than through the eye. 
His physical needs are the same as those of any other child, 
although his growth in this area depends to a large extent upon the 
understanding o~ his parents, his teachers and the community. 
His emotional growth is ~acilitated by the development o~ indepen-
dence. I~ he ~eels secure in the ~amily and school, he will be aware 
that he is ~illing a use~ul role in home and society. The child's 
envi~onment must be brought into a meaning~ul closeness in order that 
the basic concepts o~ childhood are developed at normal intervals. 
Overprotection and rejection must be guarded against. Frequently, one 
is the signal of the other. 
~-
1/ American Foundation ~or the Blind, New York. The Pine Book 
Report, 1954, Page 7. 
CHAPTER II 
THE PROBLEM 
In the education of the blind, the objectives of self realiza-
tion, human relationship, economic efficiency and civic responsibility 
are the same as those of general education. In addition, special 
emphasis is placed on developing independence, confidence, and 
initiative. These objectives are only realized through a well rounded 
curriculum,enriched enviornment and proper guidance in social behavior. 
In order to meet this problem the parents must work in a very close 
relationship. 
It is only normal that when young parents learn that their baby 
is blind that they are shocked and confused. But the test of the 
character lies in the way that the parents cope with the situation. 
Those parents who fall into the serious maladjusted of the neurotic 
type tend to have confused, unbalanced and even, in some instances, 
a retarded child. Most normal parents, after the shock has subsided, 
seek for counsel about their child from such groups as the various 
Religious Guilds for the Blind, the American Foundation for the 
Blind, the American Foundation for the Prevention of Blindness, school 
counselors, etc. These organizations spread the gospel of public 
relations in a helpful way to those in distress. The parents of blind 
children are able in this way to secure the proper information and 
guidance for the best interest of the blind child and the normal 
family group. 
After the parents have accepted the knowledge that their child 
is blind, the question of his education is the next to be considered. 
Nursery school is usually advised by the counselors to whom the parents 
have turned for help. These questions arise: 
1. Is nursery school necessary? 
2. Would all children benefit from nursery school experience? 
3. Is nursery school essential to the handicapped child? 
Miss Eveline Omwake, Nursery school director and past president 
of the New York State Association for Nursery School Education has 
stated: 
Nursery school offers the small child a world of his 
own in which he can handle,O<manipulate and experiment with 
safety and satisfaction. In order to feel successful is 
the key to the entire trying and learning process in which 
the child needs many things. He needs other children of, 
or near, his age to play with anq with a watchful friendly 
adult, alert to the hazards in the play life of young 
children who know how to keep these social contacts. 
Nursery school background is no more essential than 
a college education is an indispensable requirement for 
success. But, the chances for a good adjustment and a 
productive life are that much greater if, at each level, 
the child has the advantage of the most favorable learning 
condition possible. 
The next question to be considered is the type of education beyond 
nursery school which is the best suited for the child. 
Before the child can attend school, he must have a teacher who 
is able to understand his limitations as well as his potentialities. 
At this point the writer chooses to mention a few of the character-
istics that a teacher needs to possess in order to teach blind children. 
1. The teacher should first have had experience in the class-
room with sighted children. 
2. "The teacher of blind children should possess the same fitness 
as that of teachers of all children. He should, however, 
possess some of the knowledge, skills and understanding, to 
-s-
a greater degree. In addition to the preparation in general 
education, this teacher should acquire certain competencies 
basic to the education of blind children. These will vary 
in degree and kind depending upon the type of position the 
teacher holds, the age group of children he teaches, the 
type of school in which he functions, the administrative 
structure, and the community resources available. 
3. The teacher of blind children should be prepared to develop 
a program which is oriented to children who function as 
blind individuals. Too, they should be able to use effect-
ively the aids and appliances, the method of procedure, and 
the related resources appropriate to this area of special 
education. "Y 
4. "While versality, flexibility, inguenity, imagination, and 
complete acceptance of children are qualities necessary for 
teachers of all children, the teacher of the child who is 
blind should possess them to a greater degree. The blind 
child should be allowed to develop according to his own 
individual pattern and should be permitted to share 
experiences which are real for him with an understanding 
teacher. This approach requires the teacher's interest 
and knowledge of the child's family, friends, and 
community. 11.J/ 
u. S. Department of Health, Education and Welfare Office of 
Education, Teachers of Children Who Are Blind, Bulletin 1955, 
Number 10, u. S. Government Printing Office, Washington 25, D.C., 
Page 6. 
'jj Ibid p. 7. 
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5. Perhaps the most significantfactor in the successful function-
ing of the teacher of blind children is his attitude toward 
blindness. He should understand his feelings about the 
individual needs and problems arising from blindness. He 
should further recognize the impact of the attitudes of 
society as a basic handicapping factor relating to blindness 
itself. As an indication of his understanding of, and belief 
in blind persons, he should avoid either over identification 
with them or over simplification of their problems. The 
teacher who has achieved this balance in his feeling about 
blindness will be personally acceptable to both blind and 
sighted individuals and certainly should be able to establish 
rapport with both groups without variation in his reactions 
or attitudes towa~d either. 
6. "The teacher of blind children should be especially skillful 
in his ability to observe blind children as they function 
as individuals and participate in group situations. He 
should recognize that these children will continue to live 
and grow in a society which is geared largely to individuals 
who see. He should therefore, help each child to seek and 
achieve integration with his sighted friends and relatives 
and to accept the responsibilities of citizenship. He should 
be able to help instill in the blind child the desire to 
become identified with a group and to develop a sense of 
belonging and contributing. 
7. The teacher of blind children should possess information on 
eye defects and their causes and should also be aware of their 
causes and should also be aware or their social and possible 
psychological implications, to the best interest or the 
blind child and his parents."~ 
Types or Schools 
In order ror this blind child to have the advantage or the 
training necessary ror him to become a well rounded individual, three 
types or schools have been established. They are; the residental 
school, the blind in the public school with an itinerant teacher, and 
the blind in the public school with a resource teacher. 
The rirst that the writer will discuss is the residental school. 
In this school all or the children are legally blind. A child is 
considered legally blind ir the visual acuity is 20/200 or less in the 
better eye arter correction. The blind children are -all educated 
together, that is, all rirst graders are educated with blind f±rst 
graders and the same pattern is followed throughout the school. The 
blind child associates with his class mates who are blind until he 
returns to his home and the surroundings there with sighted people. 
It appears to the writer that a program such as this magniries the 
handicap of blindness instead or minimizing it. Segregation is apt 
to emphasize the child's limitation in his own mind. This child will, 
of necessity, live in a world with sighted people, at least when he 
becomes an adult. How can he adjust to associations with sighted 
people when he is not exposed to them as a child? In this discussion 
of the residental school the writer would like to point out an 
~ Ibid, Page 8. 
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observation that she made of an emotional disturbance that is known 
~ as "blindisms or mannerisms". A blind child is apt to develop certain 
habitual motions, such as shaking his hands, during excitement, or 
putting his fingers in his eyes or ears, or if he has some light 
perception (that is, is able to detect light), moving the fingers 
outspread in front of his eyes to see the play of light and shadows. 
Any child whose attention isn't drawn to outer interest tends to 
concentrate on inner sensations. The habit of putting the fingers 
into the eyes probably originates in the desire to bring certain 
sensations which may be due to the eye conditions. This habit is a 
common one, and this writer feels that it can be broken, if other 
interests are found for the child. During the two years that this 
writer spent at a residental school, as a teacher, she noticed that 
"blindisms" were the most frequent hauit. She also feels that this 
habit is due mainly to the association of the blind with the blind. 
There is a second type of program which is known as the blind in 
the public school with an itinerant teacher. With this plan the 
teacher visits various public schools in the communities in which blind 
children are enrolled. Her services are available at regular intervals. 
She gives assistance in the planning of the child's program and 
interprets the braille work for the regular teacher. This type of 
program is-.~beneficial to the blind child, but he is not able to have 
the service of the braille teacher each day. This gives the class-
room teacher of the blind child an added responsibility because 
of the constructive guidance that she must be given for braille work 
in which she so often is not trained. This type of program is often 
/"\ used in small communities and also in large cities where itinerant 
teachers serve many school districts. 
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The blind in the public school with a resource teacher is the 
third type class that has been established for the education of the 
blind child. In this program, as in the Qne with itinerant teacher, 
the child is integrated into the class with the sighted. This teacher 
also gives assistance in the guidance of the classroom procedure, 
assists in the planning of the child's program and offers braille 
instruction in a resource room. She is available daily. 
With minor local variations, the basic program is the 
same in all cities practicing integration. In Detroit, 
for instance, the school system sends out special counselors 
to help parents with their new blind babies. At three 
or four the children go to a preprimary school where they 
learn to run, hop, skip, play at sand tables and even 
finger paint. Later, they learn to read and write in 
Braille and to use a typewriter. By the sixth or seventh 
grade, they are ready to take their place in normal classes. 
In Boston integration often starts earlier. But 
along with special classes in Braille, the children are 
introduced to their schools before the term begins. They 
learn their way around the balls, how to get to the 
washrooms and use the playground equipment. Though they 
spend part of each day in a homeroom that is equipped with 
Braille books and typewriters, they can take almost all 
of their schools' regular courses.2( 
2./ Time Magazine, "Integrating the Blindn, December 10, 1956, 
Page 81. 
CHAPTER III 
JUSTIFICATION 
All children should have the experience of a regular 
classroom provided their optimal ability can be developed 
therein. Special programs are developed for handicapped 
children, always with the thought that these children 
should be prepared to live in normal life situations as 
comfortably as possible.§/ 
A handicapped child, as much as any other, needs 
to feel the safety, warmth, companionship and love of 
a good family atmosphere. Parents today realize this 
need for these school age children with handicaps, the 
public can offer a solution to their educational pro-
blem.l/ 
Many schools have realized the best way to educate 
our "new citizens," the displaced children from other 
countries is to get them immediately into regular 
classrooms. It seems sound reasoning to assume the 
blind children with adequate preparation and training 
can assume their rightful place in the regular public 
school • .§/ 
Since eyee are the chief media for education, when a person does 
not have the use of them it is necessary to adapt educational pro-
cedures to fit the needs of these individuals. This blind child 
needs security, a feeling of belonging and a feeling of success. He 
must be taught to accept this handicap; to become a well adjusted 
participating member of the family and community. The blind child 
lives in a world in which he is surrounded by seeing people. It 
~~-.:.~·~··~:-:.c'- -----
§I Drenen, Genevieve, Journal of Exceptional Children, Vol 23, 
October, 1956, Page 2J. 
11 Peabody, Delores M., Journal of Exeeptional Children, Vol. 23, October, 1956, Page 27. 
§I Ibid, Page 28. 
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thus appears to the writer that the educational program should 
prepare him to live in a seeing world. Such training must include 
-11-
the full development of skills that will prepare him to take his place 
in society along with his sighted friends. A child thus deprived 
of visual experience must useassubstitutestouch and sound. 
A school program must strive to attain social acceptance 
for the child who is blind. Social acceptance should be 
based upon his individual personality and not upon his 
blindness.2( 
From the braille class in the Cleveland public schoos this writer 
desires to make the following quotations: 
Recently the Braille Division of the Cleveland public 
schools received a letter from a former student, now in 
college. He wrote, 'My contention is that blind people, 
whether they be children or adults, who associate too 
much with each other might easily develop habits which 
will be much more of a liability to them than an asset 
in the sighted world. I thank God that my education 
was liberal and flexible enough to equip me for most 
of the problems that I have experienced so far. I like 
to think the small adjustment that I had to make, and the 
difficulties I had to overcome, are no more frequent 
than those of any other youth in America. I am satisfied 
with the education that I received in public schools and 
I would like to see all of the young blind in this 
country have the opportunities that were offered me.' 
Perhaps it would be interesting to turn the clock backward to 
relate a little of this boy's history in the tlleveland public schools, 
since he studied there from the time that he began his education. 
The story is true, although the name used is a ficticious one. 
In the spring of 1929, a letter was received from the 
City Health Department reporting a child 23 months of age, 
blind as the result of an infection following the measles. 
A visiting teacher from the braille divialon promptly 
visited Bobby. Thus began a most interesting contact which 
still continues. She found Bobby had already been encouraged 
to ride his kiddy car around the p0rch and to walk in the 
house alone. 
Curriculum Bulletin, St. Paul Public School, St. Paul, 
Minnesota, 1956, Number 56, Page 4. 
She talked with the mother about not doing too much for 
him and instructed her in ways of having Bobby feed him~ 
self. From that day on there were frequent contacts with 
Bobby and his family, In going over the records one is 
impressed by the attention to detail in his early training 
the visiting teacher, mother and father conferring on how 
to brain Bobby to do things done by seeing children at 
normal age. Bobby was very active and independent. This 
caused the mother extra work but the visiting teacher 
explained that being curious and getting into things was 
Bobby's way of learning. Soon he was learning to dress 
himself, the visiting teacher giving frequent encourage-
ment and suggestions on training. When he started groping 
with his hands in front of him, this was discouraged at 
an early stage. Soon he was walking freely around the 
house and was using the edge as a guide. 
At five he entered a regular kindergarten with seeing 
children. By this time he had become quite normal in his 
activity. The visiting teacher made suggestions on adapting 
her work to the kindergarten teacher. The other children 
were kind but not overly attentive. He was permitted to 
complete tasks unaided even when they were hard. At the 
school.~stmas entertainment he played the drums for the 
other children to march. This was arranged by the under-
standing kindergarten teacher as he could not march with 
other children without their pulling him around. He was 
happy and his mother, too, was well satisfied with the 
school. 
The visiting teacher still called in the home to help 
to prevent any bad or awkward habits of walking, running 
or playing Bobby might be developing. About this time, 
the visiting teacher taught him to use a fork properly 
and started him on learning to tie his shoe laces; other-
wlse, to dress himself. 
Now he was ready to enter the braille class as a first 
grader. His experience in kindergarten with sighted child-
ren had helped him to be a 1school child'. His orienta-
tion and ability to move about the schoolroom were gradual. 
During his school career he covered the same academic 
work as his classmates in regular classes with whom he 
recited day by day. In addition to this he had individual 
piano lessons and a 'manual training' class which was held 
on Saturday morning. He was busy and had developed a 
great capacity for naming friends. 
At high school age he is described as a good looking 
young man with an exceedingly normal manner and interests 
like those of seeing boys of his age. Emotionally, he was 
well adjusted to both his blindness and to life in general. 
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At the time of his graduation from high school his 
goal was radio work, either script-writing or broad-
casting~ in which he had experience in school. At the 
time that this paper was written it was reported that 
Bobby ~.,as doing well in college .lQ/ 
-1~-
Many blind students attend college. This writer is pleased to 
include an article which appeared in the Boston Herald, Boston, 
Massachusetts, Sunday, January 20, 1957. 
BLIND ROSLINDALE SCHOLAR HONORED 
Richard Evensen, 28, of 100 Belgrade Avenue, Roslin-
dale, was honored this week in New York by the American 
Foundation for the Blind for establishing the highest 
scholastic standing of students receiving Foundation 
scholarships. 
Evensen, who has been blind since childhood, and is 
working toward a doctorate in government at Boston 
University, was presented a medal by M. Robert Barnett, 
the Foundation executive director. His guide dog, Burnie, 
was present with him when he accepted the award. 
A graduate of Harvard, Evensen hopes to teach at the 
college level. He attended classes with his seeing-eye 
dog and was awarded a full scholarship. He lives with 
his mother and stepfather Mr. and Mrs. G. Johannson:._ll/ 
!Q/ A Report to Superintendent, Braille Classes in the 
Cleveland Public Schools, Cleveland, Ohio, 1946. 
!!( Boston Sunday Herald, Boston Massachusetts, Sunday, 
January 20, 1957, Page 18a. 
CHAPTER IV 
PROCEDURE 
In order to have a full knowledge of the needs to be met one 
must determine effectively the goals sought and the best means of 
achieving them. 
The school should believe that protecting the dignity 
and integrity .of the individual blind child is of para-
mount consideration in all efforts to influence the total 
enviornment of the child. Tge school should further 
believe that this is so important that it is worth con-
stant effort to spread this concept throughout the school 
system and throughout the community. The school system 
should assume the responsibility of defining this concept 
and of adhering to it and of interpreting it to the total 
community • .J:Y' 
The following factors are pertinent to setting up the proper 
sentiment and facts for favorable public relations concering the child 
who is blind in this program. 
1. The child is blind. There are no blind classes, blind equip-
ment, blind room, etc. 
2. The press and other media of information need to have a con-
else understanding of the program. 
3. Favorable concepts of the ability of the child who is blind 
need to be developed. 
4. The desire and "need" for the child should be foremost in the 
thinking of the educators. 
15/ American Foundation for the Blind, The Pine Book Report, 
New York, 1954, Page 50. 
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Everyday companionship and school experience with 
sighted friends who can be both kind and cruel is an 
excellent proving ground for the development of the 
kind of healthy maturity that each blind child will 
need when he becom~s an adult.11( 
-15-
These comprehensive objectives will also serve as a media in the 
procedure of favorable goals for the blind in public schools. 
1. To inform the public about the work that the school is 
doing, progress and new trends. 
2. To interest the public and encourage their confidence in 
the work. 
3. To keep the public cognizant of the importance of the educa-
tion of the blind children, as well as the sighted, in a 
democracy. 
4. To increase the concept of unity between the home and school. 
5. To point out the objectives of the program of integration 
of the blind in a public school. 
6. To express the philosophy of educating the "whole' child. 
Social adjustment is also a fundamental part of education, but 
for the blind child the program must work toward his acceptance in a 
sighted world. 
Sympathy for him should be discouraged. He should be made aware 
of his limitations, but he should also be made aware of his pot-
entialities. 
!l/ American Foundation for the Blind, ££· cit., Page 53 
CHAPTER V 
PUBLIC RELATIONS 
Public relations as an organized program includes the 
bringing of attitudes, opinions, ideas and reactions to 
bear on the policies and programs of an organization to 
enable it to chart a course that will serve the mutual 
interest of all concerned. Public relations work from the 
inside to the outside.~ 
The place to start in the process with the public is with the 
knowledge of the "need"of the problem. 
Public sentiment is everything; with public sentiment 
nothing can fail; without it nothing can succeed. The 
specialized activity of public relations has developed 
concurrently with the growth of the power of public 
opinion and the increasing ways to crystallize, conserve 
or change it • ..!.2/ 
Good public relations means proper community relations. All 
institutions exist under sufferance of the public. And this is appli-
cable to the schools as well as other institutions. 
Every enterprise~ every property title, every insti-
tution of governmenl.i, every church, lodge, recreation, 
exists because of ··the public considers it deS-irable. 
Every enterprise should thus sell itself and its practices 
to the public, not occasional]J,not annually, but daily. 
It must demonstrate that it is acting in the public interest; 
that it has the welfare of the community at heart.!§/ 
~ Cutlip, Scott M., Center, Allen H., Effective Public 
Relations, Prentice Hall, New York, 1952, Page 85. 
!2( Ibid, Page 20. 
!§! Lundborg, Louis B., Public Relations in the Local Community, 
Harper and Brothers, New York, 1956, Page 7. 
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Publics 
In a democratic society such as ours, the idea has been estab-
lished of the individual rights of every child to share equally in 
the benefits of his own community. It has also been established 
that no minority group should be excluded. This applies to all 
races and to all handicaps; we therefore conclude that the blind 
child is a part of this society. He isn't necessarily a blind child, 
but a child. It is pertinent that the cooperation of every community 
be secured to lend support to school administrators, personnel, 
teachers and parents in order that children who read by touch rather 
than with their eyes will find full acceptance and warm understanding 
to live in this democratie society. 
The writer wishea to point out some of the publics whose 
influence and assistance can be of benefit in this program. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
The parents. 
The children, blind as well as sighted. 
The church. 
The school administrators (including all of the personnel 
in the school). 
P. T. A. (all school affiliated groups). 
Professional ~roups. 
Newspapers. lAll media that reaches the public, such as 
radio, television and various publications). 
In service training programs. 
Workshops. 
The beginning of any public relations effort is the careful 
determination of the publics involved and the proper understanding 
of the program. The children are often the most effective of the 
school's publics. A great deal of the information and attitudes that 
the public has, has been taken by the pupil to the home, to the public 
and back again. 
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The pupil has a strategic role and does a fine job of executing it. 
Therefore, public relation awareness must at all time permeate the 
school. 
The public must be made fully aware of the story of the child 
who reads with the use of his hands. They must know that in this 
democracy it is the responsibility of the state and of the local 
community to educate "all children" which includes those who are 
different from the so-called "normal". A program thus set up and 
sanctioned by the community will gain social acceptance for the blind 
child. Social acceptance will be based solely upon his personality 
and not upon his blindness. Blindness often suggests sympathies to 
normal people. Overprotection, rejection from adults as well as 
classmates make the adjustment of a blind child difficult. The most 
important element is that the blind child become competent. Independ-
ence in travel skills, caring for himself and communication with those 
around him point out success to those who are without sight. 
In the program in which the writer is employed as a resourse 
teacher, she will endeavor to set up some of the media.of public 
relations used to foster the program. After the superintendent of 
schools accepted the challenge of the program of the blind in the 
public schools, the next step was to win the acceptance from the 
various publics. 
It is often difficult to sell the idea to the community. In this 
particular urban area the public was very receptive. This was caused 
because of sympathy for the blind. The statement was commonly heard, 
"the poor blind child''. The writer's concern is to prove to the public 
~ that these ~hildren are only children without sight. 
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Sympathy is not the criteria, understanding is the key word. The 
place to begin is in the school. If this program is properly 
initiated there, the children will take the idea home to their parent. 
The teachers of the various classrooms must understand the program 
if cooperation is expected. 
School 
Since public relation is the continuing effort to effect a 
harmonious, understanding adjustment between the institution and its 
publics, the community must be considered. There must be that of 
mutual interest. The community must know just what is wanted and if 
presented properly it is not too difficult to gain their support. 
First, then, must be a plan. The·plan is the class for the blind in 
the integrated system of the public school. The policy is to educate 
children. Children who see with their hands, instead of with their 
eyes. Children who have the same faculties of any child with the 
exception of one sense, their sight. Children who have needs to be 
met, who must secure education that is commensurate with these needs. 
The attention must be focused on the principles and methods of 
the education of these children who see with their hands. It is 
·necessary to create a climate in which the blind children can develop 
to the best of their capacities. None of us are able to do anything 
about the sense that is missing, but it is up to us to do something 
about that which the child has. We need to enter into the child's 
way of learning, his thoughts and his experiences which are important 
to satisfy the needs which are basic to;. all children. May the 
writer explain these needs? 
All children need first of all to be able to like 
themselves. This comes before they can relate to others 
and like others. Let us think of what we do for the 
blind child, and try to discern what has given him 
feeling. Let us examine some of the procedures, and 
then accept the responsibility. All of the team, 
parents, teachers~ houseparents, workers, must accept 
this responsibility. 
If the child can be helped to 'like himaelf', we 
can help him to sense his belonging, and if his need 
for achievement can have been met in terms of his own 
individual potential, those of us who have had a part 
in this exciting experience should be able to feel proud. 
There is a fish way of growing, a mouse way of growing. 
Cats are cats, a bird does what a bird has to do. And 
people - humans - have their own particular architecture. 
Everyone follows his own private timetable, but for 
everybody first things come first, and you can't skip 
any steps along the way.!I/ 
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If a child can be guided to formulate his goal and subsequently 
be shown or helped to see his progress toward that goal, learning 
for him will take a new'meaning. Consequently, his own place will 
be defined ·Within the group. 
Effective democratic educational administration is 
necessary in all schools to assure adequate educational 
opportunity for every child.±§/ 
No school should stand apart from 
as something mysterious and unknown. 
should know what the school is doing 
that its program is good.l2f 
its community 
All citizens 
and be convinced 
Having thus outlined the program the writer mimeographed the 
following copy which was given and explained to the teachers in the 
building in which she is employed. 
fii Henderson, Florence, Reprinted from the New Outlook for 
the Blind, Vol. 48, Number 10, December, 1954. 
1§1 NEA Handbook, 1949-1950, Washington 6, D. C., Page 59. 
12/ Ibid., Page 55. 
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INTEGRATION OF THE BLIND IN THE (NAME OF SCHOOL) IN (AREA) 
There are five blind children in the program of this school, 
two of whom are members of the first grade class and will become 
integrated into the first grade rooms, one in each room. One child 
is a second grade pupil and will become a member of that classroom. 
Two of the students are members of the sixth grade and will like-
wise become members of the sixth grade classrooms, one in each 
class. 
It is the duty of the resource teacher to meet and greet the 
blind children as they arrive each morning. It is also her duty to 
dismiss the children each afternoon as they leave school. She will 
orient the children to find their way in and out of the building, 
and once she is positive that they are familiar with it, it is their 
responsibility to go to and from their classes, unaided. She will 
expect full cooperation from each member of the faculty, but she 
does not expect any sympathizing, overprotective help from them. 
The work will be explained to the children and the braille taught in 
the resource room so that the children will be able to do the same 
type of work as the pupils in the regular class. 
Teaching is done in the resource room with the braille equip-
ment especially for the purpose of helping to create an individual-
ized and an enriched program which brings experience close to the 
child. The goal for the blind child is, as for all children, the 
growth and development of the "whole child". A healthy personality 
should be realized to help him to become an independent and well 
adjusted individual. 
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The room in which the writer conducts her class is known as 
a resource room. It will call less attention to the blindness of 
the children if it is called by that name. The trend at this interval 
is to refer to the class as the blind.in an integrated public 
school program. For reasons of simplicity the reference to it as 
the resource room will serve the same purpose and perhaps will be 
more clearly understood by the children in the other classes. 
The Equipment Furnished by The Commonwealth Of Massachusetts Includes: 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
Braille writers (one for each child). 
Slate and styli. 
Special braille paper. 
Standard typewriter. 
Talking book (with records). 
Used for stories, games, supplementary reading. 
Recording machine. 
Radio. 
Braille books. 
The desk and chairs, tables, etc. are standard equipment fur-
nished by the board of education of the. public school. 
Program Planning 
In this program for the blind child in the public school there 
are two important factors in the planning of the program. 
1. Provision is necessary for social and educational opp-
ortunities that are enjoyed by the normal child. 
2. Provision is necessary for an extra impetus to be placed 
on special training that is required by the blind child 
to meet the demands for success in society. 
It is necessary that this child take his place with the sighted 
as often as it is possible. In addition to his academic classroom 
work he can participate in social folk dancing, rhymthic activities.,. 
hiking, roller skating, picnics, sound films and various gymnastics 
and playground equipment. 
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When it is impossible for the blind child to take part in the 
regular activities the teacher makes a substitute of equal value. 
A project that is suited to the particular skills and methods of 
research is used. It is always wise for the teacher to read mat-
erial to the student or to use a recording machine. A blind child 
enjoys sitting arid listening. The teacher can guide him to worth-
while radio programs, help him to enjoy good music, and select the 
best drama. He can be encouraged to read the best available braille 
material. 
Sedentary behavior is often convenient for the child and he may 
be encouraged to get enough physical exercise. The teacher should 
help him to develop an initiative for it. She can provide exper-
iences of interesting materials, learning tools and inspiration for 
accomplishment. The child must find happiness·and enjoyment in 
doing, in handling the objects, and in projects that give him .. 
confidence and teach htm responsibility. 
If this program is well planned, the child who is blind can, 
with the help of reading services, achieve greater independence 
in his work by the time that he reaches high school age. 
Other Media 
In keeping with the current philosophy in the field of 
integrating the blind in public schools, this writer feels that 
she should list a few of the projects fostered for the children. 
These are outside of the realm of classroom instructional situations. 
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All of the students in the sixth grades were studying a unit 
on "banking". Each student wrote an article on the subject. The 
four best articles were selected by members of the school committee 
who acted as judges. The proj·ect was culminated with the presenta-
tion of Book banks from the First National Bank of Boston. They 
were presented by a high official of the bank. The authors of the 
selected articles, as well as each blind child, received a bank. 
This presentation was made at an assembly before the entire school, 
to which the parents were invited. A short skit entitled, "Banking 
Days" was presented by the recepients. 
During Health week the students of the first, second and sixth 
grades made posters concerning better health. The best posters were 
judged by three members of the faculty of the school in another 
suburban area. The students of the resource room wrote articles 
and poems concerning good health. During the assembly, one pound 
boxes of chocolate candy were distributed to the winners, by a leading 
candy company. The children in the resource room were able to earn 
their reward. 
At the outset of the school term each blind child was given a 
"buddy" to assist in the reading of certain supplementary materials 
that was not available in Braille. Most of this material was 
social studies withe emphasis on "government". This was a co-
operative agreement between the students. The writer felt that a 
sharing of mutual interest would gain more interest than an assignment. 
The gi~ls(sighted) were happy with the agreement. In many instances 
they forfeited recess in order to render this service, especially 
when it was done by means of the tape recorder. 
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The writer informed the Vice President of the United States, 
Honorable Richard M. Nixon, of this class. He wrote the sixth. 
grade class and photostatic copies were made, with each member of the 
class receiving one. There were sixty members in the two sixth 
grade classes. The writer asked each student to pay forty cents for 
his or her copy. The writer extended an overture to pay for a copy 
for any student who was financially unable to obtain one. The writer 
was not asked to pay for a single copy. 
The writer felt that the two "buddies" should be given additional 
recognition for their comradship. They had gone far beyond"the call of 
duty, in research for materials for the blind students. The teacher 
and four girls of this school were invited by the Governor to visit 
the State House. Two of the girls were blind and two were sighted. 
' 
The invitation was gratefully received and the writer and the four 
girmvisited Governor Christian A. Herter, (who is now United States 
Undersecretary of State) at the State House, Boston, Massachusetts. 
He received the group graciously and pictures were taken with the 
Governor which appeared in the daily press. This created new pub-
licity for the new ~public school program. 
In the public school in which the writer is employed, there is 
a public address system. One week after the visit was made to the 
Governor's office, the four girls made an. appearance over this 
system. The program format consisted of each girl reading a pre-
pared script. This script dealt with a .specific facet of the visit 
to the Governor's office. That is, each girl decided in consultation 
with the group who attended and the teacher, the individual phase 
~ in which she was interested. Subsequently, the individual topics 
were developed by the individual girls to blend with the general 
program format. 
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The program was in the for.m.of a panel. Consequently, after 
the formal statements relative to the visit had been read, a question 
and answer period culminated the program. This two way channel of 
communication consisted of one student, being elected by the indiv-
idual classes, directing a question to the panel •. And in reply, 
. the panel members conveyed an answer to the student and the entire 
class via the intercommunications system. Therefore, it is safe 
to assume that this inter-school educational project along with other 
projects and programs, are playing ·an iavaluable role in giving 
impetus to the public relations educational function: to win acceptance 
of all publics for this relatively new educational program in the 
Massachusetts public schools. 
Home and School Relations 
Home and school should have a unity. The school should not 
be isolated, neither should the home. The two must supplement 
each other. Effective home school relations s-hould "bridge the gap" 
that is created by the lack of understanding between the parents and 
teachers. Each child who is a member of the school is also a member 
of the home. All within the home are involved in the educational 
process. 
Home conditions greatly influence the welfare of the 
child. A teacher cannot hope to understand the child, the 
problems that may arise or the strength that may be derived 
from home and family conditions unless she visits the hQMe 
and sees the enviornment from which the child comes each 
morning and to which he returns each evening. 
By knowing the enviornment ~from which the child comes, 
and serving as interpreter to the family of the special 
education program the special class teacher is in a 
strategic position to detect signs of need for counseling or 
related services more intensive than she can give. 
She may refer the child in need of this service to the 
school social worker, or the proper community agency.gQ/ 
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Not only will the teacher learn much from this contact with the 
home, but the family too may benefit. Parents will become acquainted 
with the philosophy, aims and practices of special education. 
Wi~hout their consent and meaningful cooperation, the child's pro-
gress in school will be exceedingly hampered. 
It is in the home, very largely, that the stage is set for the 
learning patterns of human behavior. A child's education begins 
in the home. The role that the school plays in this growth and 
development is dependent upon the amount of attention that has been 
placed on it in the home. This process continues as long as the 
child is in school. 
Most parents are interested in what the school is doing for the 
child and are desirious in being of assistance in his educational 
program. Records of contacts with the parents as well as records 
of the progress of the child are kept in the classroom. These are 
often used in making referrals. The teacher does a great deal of 
social work, teaching and counseling with anxious parents. The 
policy of the home and the school is a mutual, worthwhile, beneficial 
one. 
An old song says: 'Love me, love my dog'. The truth 
from home school relations is 'Love my child, and I will 
love you.' A parent is ever ready to sacrifice his needs 
in behalf of his children's. This is the parent you work 
with in home school relations - he carries a prized picture 
in his pocketbook, a lump in the heart, a warm love, and a 
good wish for youngsters. 
gQ/ Circular Series "D'', Revised 1952, Superintendent of 
Public Instruction, Illinois, Page 49. 
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Feel the same love and that parent is your friend. 
Show interest and your love and that parent is on 
your side. Be casual, be off hand, be cold toward 
children and that parent·will never work closely 
with you.gy' 
This writer presumes that a child will gain in proportion to 
the extent, the full extent in which a school conducts its home -
school relations. 
The writer suggests that the reader examine the case histories 
of Dianna and Peter under case study. This is intended to justify 
the relationship between the home and school. 
Case Study No. 1. 
The writer, a resource teacher in a community of a suburban 
area of New England, wishes to refer to a case study of one of her 
pupils. The writer cb..oo.s.es to refer to this student as Dianna. 
There are five students in this classroom. The grades represented 
are first, second and sixth. 
Dianna is a student in the sixth grade. Her blindness is 
diagnosed as retrolential fibroplasia. She, therefore, has been 
considered legally blind since birth. Her age is twelve years. 
She is the youngest of three children. Her two brothers are between 
eighteen and twenty years her senior. Because of the difference of 
the ages Dianna has always been treated like a baby. The situation 
of her eye condition increased her chances of being spoiled. 
At the early age of four years she attended nursery school. 
Unfortunately, she received an· abundance of attention there. When 
she was five, she was admitted to a residental school for blind child-
~ ren. It was there, that she was made fully aware of her blindness. 
~ Hymes, James L. Jr., Effective Home School Relations, 
Prantice Hall, Englewood Cliffs, N. J., 1953, Page 15. f,•. ., 
Although she was legally blind, she was not totally blind, and she 
was treated as one who was to assist the others. This gave her 
a feeling of security and also one of superiority. Dianna was 
therefore, able to set up a little utopia around herself. She had 
many friends when school began but as the years passed her friends 
continued to decrease. However, she managed to keep onefriend who 
depended upon her for guidance to and from class. 
In this school she remained as a boarding student for five 
days each week. On the week ends her parents came for her and took 
her home. She has a very happy and pleasant experience at home. 
Her grandmother, who lived with her parents, saw that Dianna's 
every wish and desire was fulfilled. To Dianna, this was ideal, 
for she had no responsibilities but to bathe and feed herself. Each 
Monday morning when her parents brought her to school she cried and 
was unable to attend her class until approximately one hour after 
her parents had gone. 
She was given music and dancing lessions outside of school. 
Her costume was the best in the class and her parents attended 
every performance in which she appeared. 
Her vocabulary was above the average of the ordinary child. 
With every comment she reminded one of her mother's interpretation. 
Whenever the person to whom she talked expressed an opinion that 
was contrary to her mothers, whe became irritated and disagreeable. 
To every thing it was "my mother said". 
The writer had the experience of knowing Dianna quite well 
during the sixth year of her school life. This was due to the fact 
~ that she and Dianna lived in the same cottage at the residental school. 
The writer had many cottage responsibilities in which she was 
closely associated with Dianna. Some of these included serving 
at the table 1 supervising on the study period, playground duties 
and other extra curricular activities in which Dianna participated. 
After two years at this residental school, the writer decided 
to accept the challenge of pioneering in an integrated program with 
the blind, as a resource teacher. The class to be started was the 
third of its kind in this Commonwealth. When the teacher received 
official notice of the position, it was published in a local 
newspaper'in the area in which Dianna lived. Dianna's mother called 
and informed the teacher that Dianna was to be one of her students. 
The writer was invited to dinner by this family. 
She accepted and during the course of the meal, a storm aroused. 
The teacher was asked to spend the night. In this way she was able 
to formulate a real picture of the home school relations. At first, 
all of the conversation was directed toward Dianna, her past, present 
and future. Dianna was allowed to remain up late that might. After 
she retired, the teacher pointed out some of the advantages of this 
new program that was being initiated in this area. She led the 
parents to realize that if they were going to have Dianna at home 
nightly it would be imperative to have their cooperation. She must 
be allowed to have regular hours for study and some home chores such 
as drying dishes, '"s.etting the table and taking care of her own 
bed. The parents agreed that this was constructive advice and that 
they would see to it that it was heeded. The next day the writer 
and Dianna went to town and did some shopping. In this way the writer 
was able to point out to Dianna some of the renumerations that she 
would have to make in order to compensate for being at home nightly. 
In an indirect manner the teacher was able to get across some of 
the ideas that she would not have been able to have done. 
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The writer sees remarkable improvement in the following areas: 
1. Respect for the rights of others. 
2. Sharing of books and materials with others. She brings 
her records to share on the record machine. 
3. Associates with sighted children; haa made friends 
with several. 
4. Visits a sighted friend some weekends, and the friend 
visits in Dianna's home. 
5. More interested in the public affairs (state and national). 
Brj_ngs various articles to school along the lines of 
social studies to be read to the sighted students and 
to be placed on the bulletin board. 
Case Study No. 2. 
This is the case of Peter. Peter, a child of seven years, 
comes to this class from a first grade class in another public 
school. His blindness is caused by optic atrophy, which is a wasting 
or withering of the optic nerve. He is a robust and cheerful child. 
He is very dependent on other children who are eager to help him. 
He is reluctant about attempting anything that is new and refuses 
to attempt anything that is the least bit difficult. 
He has very keen sensitive ears. After he hears a sound once 
he is able to identify it the next time. He enjoys music and will 
sit for hours listening, if permitted to do so. He likes the out 
of doors, but does not understand how to play with other children 
without fighting. He is always on the defensive and is eager to 
initiate a fight. 
In this particular school system the cafeteria lunch program 
is used. The child may bring his lunch, buy it or buy a part of 
it, daily. Peter brings his lunch in a lunch box and buys milk. 
Once a month there is a special menu such as chicken or turkey. On 
these special occasions, the majority of the children in the school 
buy their lunches. This writer notices that Peter does not take 
advantage of these special menus. When Peter is approached about 
this, his answer is "I don't want to buy my lunchn. The writer 
became suspicious and made a visit to the home. She learned many 
things about Peter from the visit. The following were her findings: 
1. Peter is one child of six in the home. All are boys. 
He is the oldest of the second family. His father having 
been married twice, Peter is a child from the second marriage. 
2. One of the sons is in the armed services and is away from 
home; the other five are at home, three of which are in 
school including Peter. There are two who are not of school 
age yet. 
3. Peter's family is not economically secure. They have the 
bare necessities and the home is shabbily furnished and 
untidy. 
4. Peter's mother, who is a very lovable and kind person, has 
failed to teach him the essential fundamentals of table 
manners. He is unable to eat with any table equipment. He 
employs the use of his fingers to eat all of his food. He 
does not understand how to hold a spoon and has never seen 
a fork. This situation has caused his mother some embarass-
ment, but she procrastinates on beginning to teach him to 
use a spoon. 
5. Peter does not have anyone who plays with him. Two of his 
older brothers "tease" him frequently and keep him constantly 
protecting himself. Theyrefer to the "spunk" that he has. 
6. The mother is busy with the other children and permits 
Peter to sit at the radio for hours, just as long as he 
does not interfere with her. 
The writer conferred with the nurse and the social worker at the 
school. They decided to see that Peter had the lunch. The writer 
accepted the challenge of teaching Peter to eat properly during the 
lunch periods at school. At this writing Peter is progressing nicely. 
His mother is cooperating by helping him to eat properly at home. 
CHAPTER VI 
SUMMARY AND CONCLUSIONS 
The writer has attempted to set forth the fact that there is a 
need for more schools that will consider the work of an integrated 
program of the blind in the public schools. 
She believes that a resource teacher should have sound mental 
and physical health. She should possess qualities of adaptability and 
a sympathetic understanding of the problems of blind children. She 
should also have the ability to work with people. 
Her training should enable her to read medical data on ocular 
blanks in order to understand the seriousness of the visual defect; 
the degree of deviation from normal, and exactly what deviation 
may mean in relation to the child's success in school. 
The writer has attempted to justify that the role of public 
relations as an important facet ·in such a program will be direct 
result of the following. 
1. Children learn from one another. Through group activities 
t- • 
of normally sighted class, the blind child and the sighted 
grow in mutual learning and social understanding. They 
need the stimulus of working together. Segregation is apt 
to emphasize the child's limitations in his own mind as well 
as in the minds of the sighted child. This point is pertinent 
in developing the "whole" child. 
~ 
2. The impact of information directed to the public through 
medias such as newspapers, leaders in the business and 
professional world, children (sighted and blind), P.T.A.'s, 
etc., will help the handicapped child to win an acceptive 
attitude at the bar of public opinion. 
These factors will provide a "social cement" to bind 
together into a unified whole, all sections and groups; 
it will develop citizens to meet the responsibilities 
imposed on them by the philosophy and ideals of the 
nation.gg/ 
This writer further believes that the blind child has traversed 
a varied attitude world through the past ninteen hundred centuries. 
And with adequate educational training in public schools with sighted 
children he has and will continue to make a creditable contribution. 
Individual differences must be recognized to make him an integral, 
participating part of society. When these factors have been 
adequately recognized, the blind child will face a bright tommorrow. 
gg( Cutlip, Scott M., and Center, Allen H., Effective Public 
Relations, Prentice Hall, New York, 1952, Page 397. 
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April 1956 
~ PROGRAMS FOR EDUCATION OF BLIND WITH SIGHTED CHILDREN 
taken from 
Directory of Activities for the Blind in the United States and 
Canada. Published by the American Foundation for the Blind, 15 West 
16th St., N.Y. 11, N. Y. 
CALIFORNIA 
Anaheim Elementary School District; 1 class; 1 teacher; 7 pupils 
enrolled March 1956; maintained by district and state funds; 
Paul Cook, Superintendent, 251 East Center Street, Anaheim, 
California. 
Berkeley City Unified School District; 1 class; 1 teacher; 7 
pupils enrolled March 1956; maintained by district and state funds; 
Mrs. Roberta Ghertner, Supervisor of Sight, Hearing and Speech, 
1414 Walnut Street, Berkeley, California. 
Campbell Public Schools; 2 classes; 1 1/3 teachers; 12 pupils 
enrolled Jan. 1956; maintained by state funds; Mrs. Helen Petersen, 
Coordinator of Instruction, 111 North Third Street, Campbell, 
California. 
Castro Valley Elementary Schools; 1 class; 1 teacher; 7 pupils 
enrolled March 1956; maintained by district and state funds; 
A. B. Morris, Superintendent, 6600 Christensen, Castro Valley, 
California. 
Fresno Public Schools; 1 class, 1 teacher; 9 pupils enrolled Jan. 
1956; maintained by city and state funds; Miss Margaret L. Thomas, 
Director of Guidance and Special Education, 2348 Mariposa Street, 
Fresno, California. 
Hawthorne Public Schools; 1 class, 1 teacher; 7 pupils enrolled 
Jan. 1956; maintained by state funds; Lester Wandell, Principal, 
235 East 129th Street, Hawthorne, California. 
Long Beach Public Schools; 7 classes; 6 teachers; 49 pupils enrolled 
Jan. 1956; maintained by city and state funds; Miss June Giddings, 
Supervisor, Special Education, 255 East 8th Street, Long Beach, 
California. 
Los Angeles Public Schools; 20 classes; 20 teachers; 130 pupils 
enrolled Jan. 1956; maintained by city and state funds; Miss M. 
Frances Martin, Supervisor, Special Education, 450 North Grand 
Avenue, Room 228, Los Angeles 12, California. 
Manhattan Beach City Schools; 2 classes (combination); 2 teachers; 
2 blind pupils enrolled Jan. 1956; maintained by city and state 
funds; Miss Margaret S. Lund, Coordinator of Guidance and Special 
Education, 1212 Laurel Avenue, Manhattan Beach, California. 
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CALIFORNIA (continued) 
Pasadena City Schools; 1 class; 1 teacher; 4 pupils enrolled March 
1956; maintained by district and state funds; Dr. Archie M. Turrell, 
Directcrof Child Welfare, 351 South Hudson Ave., Pasadena, California. 
Redwood City Public Schools; 1 class; 1 teacher; 8 pupils enrolled 
Jan 1956; maintained by state funds; WilliamS. Herbig, Coordinator 
of Special Education, 3601 Curtiss Street, San Mateo, California. 
Sacramento City Unified School District; 1 class; 1 teacher; 8 
pupils enrolled March 1956; maintained by district and state funds; 
Mrs. Agnes Robinson, Supervisor of Special Education, P.O. Box 
2271, Sacramento, California. 
San Diego Unified School District; 2 classes, 2 teachers, 15 pupils 
enrolled Jan 1956; maintained by city and state funds; Richard 
L. Johnson, In Charge of Programs for Handicapped Children, San 
Diego City Schools, Education Center, San Diego 3, California. 
San Francisco Public Schools; 2 classes; 2 teachers; 24 pupils 
enrolled Jan 1956; maintained by city and state funds; Miss 
Katherine I. Sutter, Director of Physically Handicapped, 135 
Van Ness Avenue, San Francisco, California. 
San Leandro Public Schools; 1 class; 1 teacher; 7 pupils enrolled 
Jan 1956; maintained by state funds; Burdetto D. Miller, Principal, 
Roosevelt Elementary School, 951 Dowling Boulevard, San Leandro, 
California. 
Santa Monica City Unified Schools; 1 class, 1 teacher; 2 pupils 
enrolled March 1956; maintai~ed by district and state funds; Mrs. 
Rosalie Waltz, Director of Guidance Services, 1723 Fourth Street, 
Santa Monica, California. 
Stockton Public Schools; 1 class; 1 teacher; 10 pupils enrolled 
Jan 1956; maintained by district and state funds; Roger M. V. 
Walton, Director of Pupil Personnel Services, 222 West Flora Street, 
Stockton California. 
Temple City Unified Schools; 3 classes, 3 teachers; 35 pupils 
enrolled Jan. 1956; maintained by state funds; Miss Clarice E. 
Manshardt, Director of Education 9516 East Longden, Temple City, 
California;. 
In addition, consultative service to other school systems through-
out the state is available; Charles W. Watson, Consultant in 
Education of the Deaf and the Visually Handicapped, Bureau of 
Special Education, 721 Capitol Avenue, Sacramento 14, California. 
COLORADO 
Denver Public Schools; 2 classes; 2 teachers; 14 pupils enrolled 
Jan. 1956; maintained by city and state funds; Miss Lois G. Field, 
Principal, Evans School, 11th and Acoma Streets, Denver, Colorado. 
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DISTRICT OF COLUMBIA 
District of Columbia Public Schools; 8 classes (combination); 
8 teachers; 85 pupils total enrollment Jan. 1956; maintained by 
District funds; Dr. S. Harry Baker, Jr., Director of Special 
Classes, Secondary Schools, and Mrs. Rosa H. Jones, Director 
of Elementary Education in Charge of Special Classes, Phillips 
Adm. Annex #7, N Street Bet. 27th and 28th Streets, N. W., 
Washington, D.C. 
FLORIDA 
Ft. Lauderdale Public Schools; 1 class; 1 teacher; 8 pupils enrolled 
Jan. 1956; maintained by state funds; Miss Alice Stock, Supervisor 
of Special Education, Exceptional Child School, Building 32, N.A.S., 
Ft. Lauderdale, Florida. 
Miami Public Schools; 6 classes; 6 teachers; 49 pupils enrolled 
Jan. 1956; maintained by city, state and private funds; Mrs. 
Laura L. Sutter, Assistant Director, Special Education, 275 N.W. 
Second Street, Miami, Florida. 
Palm Beach County Schools; 1 class (combination); l teacher; 
2 pupils enrolled Jan. 1956; maintained by county and state funds; 
Mrs. Marjorie Crick, Coordinator, Program for Exceptional Children, 
900 Fern Street, West Palm Beach,, Florida. 
GEORGIA 
Atlanta Public Schools; no special classes, three resource rooms; 
all children integrated in regular classes; 3 teachers; 44 blind 
pupils enrolled Jan. 1956; maintained by city, state and private 
funds; Miss Aurelia Davis, Coordinator of Counselors, lOth floor, 
City Hall, Atlanta, Georgia. 
ILLINOIS 
Chicago Parochial Schools; 2 classes; 2~ teachers; 20 pupils enrolled 
Jan. 1956; maintained by private funds \Catholic Charities); Miss 
Marian Quinn, Coordinator, Department of Special Services, 126 
North Desplaines Street, Chicago, Illinois. 
Chicago Public Schools; 15 classes, 15 teachers; 123 pupils enrolled 
Jan. 1956; maintained by city and state funds; Miss Ethel May 
Wright, Supervisor, Classes for Blind and Partially Seeing Children, 
228 North LaSalle Street, Chicago 1, Illinois. 
Evanston Public Schools; 1 class; 1 teacher; 7 pupils enrolled Jan. 
1956; maintained by city and state funds; Miss Hester C. Burbridge, 
Director of Special Services, 1323 Hinman Avenue, Evanston, Illinois. 
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ILLINOIS (continued) 
~ Wheeling Public Schools; 1 class; 1 teacher; 8 pupils enrolled 
Jan. 1956; maintained by city and state funds; George Topping, 
Assistant Superintendent of Cook County Schools, 69 West Washington 
Street, Room 610, Chicago 2, Illinois. 
Worth, Illinois: Elim Christian School (Lutheran); 1 class; 1 
teacher; 6 pupils enrolled Jan. 1956; maintained by tuition and 
church contribution; George Ossentjuk; 13020 Central Avenue, 
Worth, Illinois. 
LOUISIANA 
New Orleans Public Schools; 2 classes; 2 teachers; 14 pupils enrolled 
Jan. 1956; maintained by city and state funds; Mrs. Florinda Bennett, 
Supervisor of Special Education 703 Carondelet Street, New Orleans, 
Louisiana. 
MASSACHUSETTS 
Boston Public Schools; 1 class; 1 teacher; 8 pupils enrolled Jan. 
1956; maintained by city and state funds; Miss Regina I. Dricsoll, 
Assistant in Charge, Conservation of Eyesight Classes, Roxbury 
Memorial High-Boys, Warren Street, Roxbury 21, Massachuse.tts. 
Malden Public School; 4 classes; 1 teacher; 6 pupils enrolled Jan. 
1956; maintained by state funds; Miss Dorothy E. Blakeley, Director 
of Physically Handicapped, 36 Spring Street, Malden, Massachusetts. 
In addition, consultative service to other school systems through-
out the state is available; Miss Serena M. Cummings, Assistant 
Supervisor in Education, Department of Education, 200 Newbury 
Street, Bostom, Massachusetts. 
MICHIGAN 
Battle Creek Public Schools; 1 class; 1 teacher; 11 pupils enrolled 
Jan. 1956; maintained by city and state funds; Mrs. Doris Klaussen, 
Principal, Ann J. Kellogg School, Battle Creek, Michigan. 
Dearborn Public Schools; 1 class; 1 teacher; 8 pupils enrolled 
Jan. 1956;maintained by city, state and private f~ds; Miss Mary 
B. Zudick, Coordinator of Special Education, Lowrey School, 6601 
Jonathan, Dearborn, Michigan. 
Detroit Public Schools; 8 classes; 12 teachers; 58 pupils enrolled 
Jan. 1956; maintained by city and state funds; Miss Edith Cohoe, 
Supervisor, Braille and Sight-Saving Classes, 453 Stimson, 
Detroit, Michigan. 
Grand Rapids Public Schools; 2 classes·; 2 teachers, 10 pupils enrolled 
Jan. 1956; maintained by city and state funds; Mrs. Fern Cutliff, 
Director of Special Education, 143 Bostwick N.E., Grand Rapids, 
Michigan. 
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MICHIGAN (continued) 
~ Jackson Public Schools; 2 classes (combination); 2t teachers; 
2 blind pupils enrolled Jan. 1956; Miss Violet Foster, Supervisor 
of Special Education, 290 West Michigan Avenue, Jackson, Michigan. 
Kalamazoo Public Schools; 2 classes; 2 teachers; 18 pupils enrolled 
Jan. 1956; maintained by city and state funds; Mrs. Margue~ite 
Rapson, Principal, Upjohn School, S. Park Street, Kalamazoo, Michigan. 
Saginaw Public School; 1 class; 1 teacher; 8 pupils enrolled Jan., 
1956; maintained by city and state funds; Miss Leonora McGavock, 
Principal, Handley School, 3021 Court Street, Saginaw, Michigan. 
MINNESOTA 
Minneapolis Public Schools; 11 classes; 11 teachers; 120 pupils 
enrolled Jan. 1956; maintained by city and state funds; E. H. 
Schimmele, Consultant in Special Education and Rehabilitation, 807 
Broadway N.E., Minneapolis 13, Minnesota. 
St. Cloud Public Schools; 1 class; 1 teacher; 10 pupils enrolled 
Jan. 1956; maintained by city and state funds; Miss Martha Van 
Brussel, Director of Elementary Education, Central Jr. High School 
Building, St. Cloud, Minnesota. 
St. Paul Public Schools; 5 classes; 4 teachers; 15 pupils enrolled 
Jan. 1956; maintained by city and state funds; Richard G. Hansen, 
Assistant Superintendent in charge of Elementary Education, 653 
City Hall, St. Paul 2, Minnesota. 
MISSOURI 
Kansas City Public Schools; 1 class; 1 teacher; 5 pupils enrolled 
Jan. 1956; maintained by district funds; Mrs. Nelle Dabney, 
Director, Department of Special Education, Library Building, Ninth 
and Locust Street, Kansas City, Missouri. 
NEW JERSEY 
Elizabeth Public Schools; 2 classes; 2 teachers; 13 pupils enrolled 
Jan. 1956; maintained by city and state funds; James J. Gray, 
Coordinator of Special Education, Board of Educaton, City Hall, 
Elizabeth, New Jersey. 
Hackensack Public Schools; 1 class; 1 teacher; 8 pupils enrolled 
Jan. 1956; maintained by city and state funds; Miss Rose L. 
Kretzschmer, Teacher, Broadway School, Hackensack, New Jersey. 
Jersey City Public Schools; 1 class; 1 teacher; 4 pupils enrolled 
Jan. 1956; maintained by city and state funds; Vincent J. O'Shea, 
Assistant Superintendent of Schools, 182 Merseles Street, Jersey 
~ City 2, New Jersey. 
NEW JERSEY (continued) 
Montclair Public Schools; 1 class, 1 teacher; 10 pupils enrolled 
Jan. 1956; maintained by city and state funds; D. B.· Timmons, 
Principal, Hillside School, Montclair, New Jersey. 
Newark Public Schools; 3 classes; 3 full-time, 3 part-time teachers; 
19 pupils enrolled Jan. 1956; maintained by city and state funds; 
Miss Sara R. Weaver, S~pervising Head Teacher, Lincoln School, 
87 Richelieu Terrace, Newark 6, New Jersey. 
Paterson Public Schools; 1 class; 1 teacher; 9 pupils enrolled 
Jan. 1956; maintained by city and state funds; Joseph V. Farrell, 
Principal, School No. 2, Passaic Street, Paterson, New Jersey. 
In addition, 9 educational counselors and 2 supervisors from the 
New Jersey State Commission for the Blind serve individual blind 
pupils in other school systems throughout the state; Miss Josephine 
Taylor, Director of Education Services. 
NEW YORK 
Buffalo Public Schools; 1 class; 1 teacher; 10 pupils enrolled Jan. 
1956; maintained by city and state funds; Miss Virginia G. Thornton, 
Supervisor of Physically Handicapped, 709-B, City Hall, Buffalo, 
New York. 
New York Public Schools; 13 classes; ·l4 teachers; 126 pupils 
enrolled Jan. 1956; maintained by city and state ftinds; Mrs. Claire 
Burrell, Director, Bureau for the Education of the Visually 
Handicapped, Board of Education, 110 Livingston Street, Brooklyn l, 
New York. 
Syracuse Public Schools; 1 class; 1 teacher; 9 pupils enrolled Jan. 
1956; maintained by city and state funds; Miss Isa M. Cole, Head, 
Department of Special Education, 409 West Genessee Street, 
Syracuse, New York. 
In addition, consultative service to other school systems through-
out the state in available; Anthony J. Pelone, Associate in 
Physically Handicapped, State Education Department, Albany 1, 
New York. 
OHIO 
Cincinnati Public Schools; 3 classes; 5 teachers; 39 pupils enrolled 
Jan. 1956; maintained by city and state funds; V. Williams, Secretary. 
Division of Special Education, Cincinnati Public Schools, 608 
East McMillan Street, Cincinnati 6, Ohio. 
Cleveland Public Schools; 4 classes; 1 part-time, 5 full-time 
teachers; 47 pupils enrolled Jan. 1956; maintained by city and state 
funds; Miss Olive S. Peck, Directing Supervisor Special Education, 
1380 East Sixth Street, Cleveland 14, Ohio. 
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OHIO (continued) 
~ Dayton Public Schools; 2 classes; 2 teachers; 19 pupils enrolled 
Jan. 1956; maintained by city and state funds; William A. Beitzel, 
Supervisor of Special Education, 348 West First Street, Dayton 2, 
Ohio. 
Toledo Public Schools; 1 class; 1 teacher; 9 pupils enrolled Jan. 
1956; maintained by city and state funds; Miss Dorothy F. Pasch, 
Supervisor Special Education Department, Toledo Public Schools, 
121 Southard Av.enue, Toledo 2, Ohio. 
Youngstown Public Schools; 2 classes; 2 teachers; 16 pupils enrolled 
Jan. 1956; maintained by city and state funds; Dr. Pauline V. 
Powers, Head Teacher, Rayen School, Elm and Benita Ave., Youngstown 
Ohio. 
OREGON 
Portland Public Schools; no special classes--itinerant program; 2~ 
teachers; 16 pupils enrolled Jan. 1956; maintained by state funds; 
Miss Madge Leslie, Consultant for the Visually Handicapped, Child 
Service Center, 220 N.E. Beech Street, Room 2, Portland 12, Oregon. 
In addition, consultative service to the other school systems 
throughout the state is available; John W. Jones, Consultant, 
Education of Visually Handicapped Children, Department of Education, 
106 State Library Building, Salem, Oregon. 
PENNSYLVANIA 
Allentown Public Schools; 1 class; 1 teacher; 4 pupils enrolled 
Jan. 1956; maintained by city and state funds; Miss Ethel M. 
McCormick, Assistant to the Superintendent in charge of Elementary 
Education, 31 South Penn Street, Allentown, Pennsylvania. 
Philadelphia Parochial Schools; St. Lucy Day School, 929 South 
Farragut Terrace, Philadelphia 43, Pennsylvania; 1 class; some 
integrated upper grade pupils; 3 teachers; 12 pupils enrolled Jan. 
1956; maintained by the Archdiocese of Philadelphia; Rev. John J. 
Graham, D.D., Diocesan Superintendent's Office, 310 North 19th 
Street, Philadelphia 3, Pennsylvania. 
TEXAS 
Dallas Independent School District; 1 class; 1 teacher; 11 pupils 
enrolled Jan. 1956; maintained by city and state funds; Miss 
Margaret Harris, Consultant in Special Education, 3700 Rosee 
Avenue, Dallas, Texas. 
Fort Worth Public Schools; 1 class; 1 teacher; 9 pupils enrolled 
Jan. 1956; maintained by city and state funds, Miss Jo Kelly, 
Director of Special Education, 3210 W. Lancaster, Fort Worth, Texas. 
TEXAS (continued) 
Houston Independent School District; 2 classes; 2 teachers; 7 
pupils enrolled Jan. 1956; maintained by city and state.'.funds; 
Miss Nancy Bringhourst, Director o.f Special Education, 1300 Capitol, 
Houston, Texas. 
San Antonio Independent District; 1 class; 1 teacher,; 7 pupils 
enrolled Jan. 1956; maintained by city and state funds; Miss Inez 
Foster, Assistant Superintendent, Agnes Cotton School #20, 1616 
Blanco Road, San Antonio, Texas. 
WASHINGTON 
Seattle Public Schools; 2 classes; 2 teachers; 15 pupils enrolled 
Jan. 1956; maintained by city and state funds; Roy T. Howard, 
Director o.f Special Education, 815 - rth Avenue,North, Seattle, 
Washington. 
Tacoma Public Schools; 2 classes; 2 teachers; 23 pupils enrolled 
Jan. 1956; maintained by city and state funds; Mrs. Marion Grew, 
Coordinator, P.O. Box 1357, Tacoma, Washington. 
WEST VIRGINIA 
Charleston Public Schools; 1 class; 1 teacher; 9 pupils enrolled 
Jan. 1956; maintained by county and state funds, supplemental 
donations .from parent group; Mrs. Orpha Voorhees, Director of 
Special Education, Kanawha County Board of Education, 200 Elizabeth 
Street, Charleston, West Virgina. 
WISCONSIN 
Green Bay Public Schools; 4 classes; 1 teacher; 7 pupils enrolled 
Jan 1956; maintained by city and state funds; Miss Irene M. Larson, 
Director of Elementary Instruction, Board of Education, 523 
Howe Street, Green Bay, Wisconsin. 
Madison Public Schools; 1 class; 1 teacher; 4 pupils enrolled Jan. 
1956; maintained by city and state funds; Mrs. Helen Holcombe, 
Assistant Director, Child Study & Service, 351 West Wilson Street, 
Madison 3, Wisconsin. 
Milwaukee Public Schools; 7 classes; (3 for blind and 4 sight-saving) 
7 teachers; 103 pupils total enrollment Jan. 1956; maintained by 
city and state funds; Miss Ingeborg K. Severson, Director of 
Special Education, 1111 North lOth Street, Milwaukee, Wisconsin. 
NQ longer Isolated: 
. Braintree Pioneers Integration For Blind Pupils 
By Alan S. Oser 
Patriot Led/1er Staff Reporter 
BR ,INTREE-Five blind children at the Don~ld 
Ross : >Chool, ranging in age fr~ 6 to 11, are pioneer-
ing the South Shore's first experience with inte-
grating blind <!hildren in the regular school pro-
gram. 
~ ... .,. . . f. ~ 
1-'ighly Successful ;~t · , 
With the advantages of a dedicated t'{aChe).l}o sympathetic and . 
co-operative School Department, the /lager rlendliness or the 
"sighted" children and an outs tan dill~? group . unsighted young-
sters, the program already is cqnsidel'e!ighly successful. 
The Division of Education has ~en ,tryin to po'pularize the 
Idea of bringing blind children intq the sof\9 a. The less-attrac-
tive alternative is to educate them_ tn sue :Uliltitutipns as the 
Perkins School for the Blind, where they ,<;tr., ~ate'tf from ~ther 
children and unable to live at hom tl'te \~ ": uticl . , 
State Pays For Program 
The state pays fo r the' whole program-sup»}ies the Braille 
machines and books, pays for the sp-ecial Braine. \eacher and the 
special home-to-school transportation., . , 
What makes the program a success, howeyer Js the degree of 
integration that is achieved with the s~gqtE!d <'\cWtmunity, the re-
markable amount of self-sufficiency the un~ children de-
velop. ' . 
Much of the credit belongs to Mrs. Wilberta 'h Woods of 203 
West Newton Street, Newton, who is the on-the-spot woman-in-
charge. Her primary formal job is to teach Braille-which she 
can read by sight but not by touch-but she is in fact the young-
sters' friend, confident and champion. 
M1:s. Woods was born in Topeka, Kan., and graduated from 
Washburn University. For 11 years she taught general primary 
grades in Kansas and Massachusetts, finally fulfilling a long-
standing ambition by going to Perkins to study for her present 
specialty. , 
The inspiration for this step came from a blind man who lived 
In Mrs. Woods' house many years ago "He could do so many 
wonderful things!" she recalls. 
MRS. WILBERT A L. WOODS, teacher for five sightless children at the Donald Ross 
School looks over the shoulder of Judith Welch as she types. Karen Geyer, right 
is listening to lessons on a "talking book." -The wonderful things are apt to seem more astonishing to the 
outsider than to the English for marking by the spelling teacher. She 
!'1""~Tll7''2J:Z:::::::S:::"1RJ'1%l%7::::? experienced teach- herself then corrects' the Braille-writing errors 
er of the blind, Mrs Just as the problems are the same for blind 
Woods says. Their children, so are the rewards. Six-year-old Ralph 
• self-sufficiency po- Antonetti of 31 Randall Avehue in Weymmlth, for 
tential is very hig_h instance, had a big day recently when he was 
The sighted chi!- able for the first time to write out his lengthy 
dren -. whos.e own name correctly in Braille. 
. e~ucatwn IS en- Arithmetic is a special problem, and mathe-
nched by the pr_es. matical "writing" for the blind still is being de-
ence of the blmd veloped. But the Donald Ross unsighted young-
youngsters- make sters-not all of whom, incidentally, are totally 
,0:;:;:;:::;;::::;:;::; special efforts to blind-can do an amazing amount of arithmetic 
.. keep the halls clear mentally. 
~~G;.t#Qqgti. of ru~bers and oth- Writing Is learned first on a llttle board In ~~ii;;o;:= er ob~ects than can which pegs fit into a rectangularly-shaped Braille 
be ~ripped over. . cell. Later the children learn to use the type-
Smce the ch1l- writer-like machine that transcribes Braille 
~ dren are in differ- rapidly and silently, making it possible for the ~-w···.• .,...- ent~rades, they are unsighted youngster to write with a speed that 
··,.,' : _ _ ···.·.··· .. _ . at different stages gives him no little satisfaction. 
: · · ....ti ... ~:-:~«-»z· ... ·····~.:::.;·:.:~,,<~:~~ ·of advanceme~t in The group's learning extends further than mere 
.~ALPH ANTONETTI prac- Br~ille as well as reading, writing and arithmetic. In a daily pri-
. . . . their other sub- vate session Mrs. Woods takes up delicate prob-
tlces h1s Bra1llewnter. jects. Karen peyer. !ems of personal adjustment that blind children 
an 11-y.ear-old sixth grader who lives at 42 Union customarily have, some more than others. 
Street, South Braintree, has little trouble whiz'-
zing through a. Brailler-.edition of the Reader's 
Digest, although' her reading preference is for 
Peter Pan. 
Christopher Devin, 7, of 201 Jefferson Street, a 
second grader; is feeling his way through sen-
tences such as "This girl has a fat cat." 
What sti'ikes the visitor is that in these pur-
• aits the p-roblems of the blind children are exact-
y the same as the problems of. sighted children. 
"What's this word?" one child asked as she puz-
zled over the feel of the Braille dots. "It's a hard 
one!" The problem wasn't reading the Braille 
bht reading the English. 
However Braille toughens the task. While on a 
spelling t~:Pt the average youngster will be docked 
only for· English mistakes, the unsighted group 
has to w·atch its Braille Ps and Qs too. 
Spelling tests, taken on portable Braillewriters, 
o to Mrs. Woods first, who translates them into 
Tactful Reference To 'Biindism' 
She might, for instance, bring tactfully to their 
attention th at they are engaging in a "blindism." 
These are peculiar personal quirks such as head-
waving or other bodily contortions which blind 
persons often perform without realizing what they 
are doing. 
It comes from forgetting the fact that they are 
being watched-not hard to do when one is living 
in a private, non-visual world. Mrs. Woods points 
out there is no inherent reason why blind persons 
should have these quirks, and they can learn to 
drop them. 
Next school year the two oldest children, Karen 
Geyer and Judith Welch, 12, of 40 l<'ranklin Street, 
will move up into junior high school. Brenda Lee 
Bruce, 6, of 22 School Street, West Hanover, and 
Ralph Antonetti will move ahead to the second 
grad_e. 
The fifth youngster, Christopher Devin, 7, of 201 
Jefferson Street, will move into Grade 3. School 
Supt. Ralph W. Proctor said he expects one new 
youngster to com(;! in. 
In the junior high school Karen and Judith will 
be on their own. But they have developed a profi-
ciency and maturity that should make their ta~k 
easier there. 
The aims that the integrated program set out to 
achieve for blind youngsters have been fulfilled to 
a remarkable degree in Braintree, but every so 
often one hears a remark, or a question, that 
brings home dramatically the way in which the 
blind child is set apart. 
"What's this word? It feels funny," one child 
commented recently, and another asked, "Can you 
touch the sky?" 
BRENDA LEE BRUCE reads Braille from her 
story book. 
